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Abstract 

The purpose of this study was to determine teachers’ educational needs regarding school education projects within the 
scope of Erasmus+ programme. In the study, the case study method, one of qualitative research designs, was used. The 
participants were determined using the snowball sampling method, and eight secondary school teachers took part in the 
study. The research data were collected via semi-structured interviews and analyzed using the inductive analysis method. 
The results of the analysis revealed that the teachers had certain knowledge about the processes of planning, 
implementation and evaluation of the projects and that they did not acquire the necessary related skills at all, though. It 
was also found that the group work process and lack of related knowledge, skills and experience were among the factors 
making the functioning of the process difficult and that professional development was not fully achieved. All these 
results demonstrate that teachers are need of an in-service training which focuses more on the steps of the application 
process and on the integration of the objectives of the process into the curriculum and which aims to help acquire the 
related skills considering the functioning of the process as a whole. 

Keywords: Erasmus+, European Union project, needs analysis, teacher training 

1. Introduction 

Erasmus+ programme, which is executed within the scope of European Union Education and Youth Programme, is 
applied in years from 2014 to 2020. The programme, which covers the fields of education, teaching, youth and sports, 
aims to help individuals acquire new skills regardless of their ages and educational backgrounds, to develop their 
personal developments and to increase their opportunities of employment. When the activity areas of the programme are 
examined with respect to teachers’ professional development and students’ education, it is seen that the programme 
simultaneously providing both teachers and students with the related services functions in the area of the activities of 
“Strategical Partnerships in School Education” within the scope of the main action of “Cooperation for Innovation and 
Exchange of Good Practices” (Center for European Union Education and Youth Programmes, 2017a). 

The activity area of Strategical Partnerships in School Education is a follow-up of Comenius Program, which was put 
into practice between 2007 and 2013 and which was found among the education and youth programmes most popular in 
Turkey in those years. The programme provides service for the purposes of developing, transferring and/or applying 
innovative practices at institutional, local/regional, national or international levels and supports strategical partnership 
projects among the educational institutions in member countries of the programme (Center for European Union 
Education and Youth Programmes, 2017b). In addition, the activity area in question aims to let the education staff and 
students recognize different cultures, to help acquire the life skills necessary for personal development and for 
becoming an effective European citizen, to encourage raising awareness of various cultures and to develop teachers’ 
skills in the area of international education. Barzano (2002) states that with Erasmus+ projects, teachers are provided 
with the opportunity to work in different areas in which they can develop their social skills, effective communication 
skills and group-work skills. 

When viewed from a general viewpoint, it is seen that European Union projects contribute positively to the 
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development of all the individuals in the Project team, support especially teachers’ personal and professional 
development, and make important contributions to the education system as these projects allow learning about different 
education systems and making related comparisons (Aydogan & §ahin, 2006; Bozak, Konan & Ozdemir, 2016; 
Demircioglu, Yavuz-Konokman & Akay, 2015; Haspolat & Ozkilig, 2007; Lembet, 2008; Ozturk, 2016). When viewed 
from the school dimension, especially strategical partnerships are reported to develop the relationships between students 
and teachers as well as between teachers and administrators, to increase parents’ interest in school, to let students 
participate in the process, to develop students’ self-confidence and to provide participants with the opportunity to 
recognize and investigate their own cultures (Acir, 2008; Aydogan & §ahin, 2006; Bahadir, 2007; Dilekli, 2008; 
Oksiim-Erdogan, 2009). In addition, project processes provide institutions with the opportunity to do self-evaluation 
with a more autonomous approach and to determine their areas they need to develop (Barzano, 2002). 

When international studies carried out on European Union projects are examined, it is seen that school partnership 
projects contribute to the development of teachers and students as well as to the development of local governments, 
increase teachers’ professional knowledge and skills, their social skills and personal responsibilities, and develop their 
language proficiencies (Dumitrescu, Draghicescu, Olteanu & Suduc, 2014; Liduma, 2014; Talmo, Radojicic, Orevi & 
Mogli, 2014; Vabo, 2007). In addition, it is reported that project processes increase students’ motivation, make positive 
contributions to the development of innovative teaching approaches, and improve the communication between teachers 
and students (Barzano, 2002; Dumitrescu et.al., 2014; Gutierrez Colon-Plana, 2012; Helsinki University, 2003; Somekh 
et.al., 2007; Talmo et.al., 2014; Thorsteinsson & Page, 2008; Viladot et.al., 2017). 

When studies in related literature were taken into account within the context of Turkey, it was seen that most of the 
studies include national reports and studies conducted by commissions (Kulaksiz, 2010). Besides, it was found that 
some of the studies evaluated the project processes and their effects with respect to the views of students, teachers and 
administrators. It was also seen that these studies allowed participants to learn about and understand different cultures, 
to raise their awareness of these different cultures, encouraged intercultural communication and developed the 
participants’ language skills (Akay & Yanpar-Yelken, 2012; Aydogan & §ahin, 2016; Bozak, Konan & Ozdemir, 2016; 
Haspolat & Ozkilig, 2007; Kesik & Balci, 2016; Kulaksiz, 2010; Tatli, 2016; Ozturk, 2016; Yalgm-incik & 
Yanpar-Yelken, 2009). 

The results obtained in both national and international studies demonstrate that European Union projects mostly make 
positive contributions to participants and institutions. On the other hand, it is seen that some other studies reported in 
related literature focused on the difficulties and problems experienced in the whole project process. For instance, in one 
study carried out by Kassel (2007), it was revealed that the problems experienced in the process of conducting 
Erasmus+ projects included local administrators and teachers’ lack of interest and support regarding the process who are 
all actually expected to take an active role in the process or. Yalgm-incik and Yanpar-Yelken (2009) point out that 
participants experience problems in terms of working in groups and taking responsibility in the process of conducting 
the projects, while Haspolat and Ozkilig (2007) state that the most important difficulty experienced by project 
coordinators is related to finding a partner and filling out the application forms. In addition, Kulaksiz (2010) reports that 
school education projects contribute to the encouragement of intercultural communication and that the projects do not 
help increase the quality at all, though. Also, other similar studies demonstrating that participants experience difficulty 
especially in the application process suggest increasing their levels of knowledge and project processes (Bahadir, 2007; 
Bozak, Konan & Ozdemir, 2016; Helsinki University, 2003; Tiirkoglu & Tiirkoglu, 2006). 

In European Union Education and Youth Programmes, which involve Norway, Liechtenstein, Iceland, Switzerland and 
Croatia apart from 27 European Union countries, The Turkish National Agency ranks first among 33 countries that 
apply the programme in terms of the total number of requests for project applications in Europe. This situation 
demonstrates that European Union projects receives more interest in Turkey every passing year and that the number of 
projects prepared is increasing gradually. Considering this interest in European Union projects, it could be stated that it 
is important to determine participants’ educational needs regarding the process of project preparation not only with 
respect to experiencing fewer problems in the phases of preparing, conducting and evaluating the projects but also in 
terms of allowing participants and institutions to benefit most from the process. In this respect, the present study aimed 
to determine the educational needs of teachers regarding the school education projects within the scope of Erasmus+. In 
line with this purpose, the following research questions were directed: 

• What are activities carried out by teachers in the processes of planning, implementation and evaluation of the 
projects? 

• What are personal and professional contributions of projects to participants? 

• What are the problems experienced by teachers in the process of executing the projects? 

• What are teachers’ suggestions regarding the development of the project processes? 
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2. Method 

In the present study, which aimed to determine teachers’ educational needs regarding school education projects within 
the scope of Erasmus+, the case study method, one of qualitative research methods, was used. Case studies are 
empirical studies which examine an up-to-date phenomenon in its real-life context (Yin, 2013). As in other qualitative 
research approaches, a case study does not serve the purpose of generalization, it allows in-depth examination 
considering various units ranging from a single individual to a school (Lichtman, 2012). In the present study, the 
activities of planning, implementation and evaluation carried out by teachers in project processes constituted the 
analysis units, and with the help of these activities, the problems experienced in the process and the areas that needed 
development were subjected to in-depth examination. Therefore, in the study, the case study method was adopted. 

2 .1 Participants 

The study was carried out in the Spring Term of the academic year of 2016-2017 with teachers working at schools in 
different cities which belonged to the Ministry of National Education. While selecting the participants, the snowball 
sampling method, one of purposeful sampling methods, was used. In this respect, semi-structured interviews were held 
with a total of eight teachers. The snowball chain sampling method was used as it is an effective method used for 
determining individuals who can constitute a rich source of data regarding the problem. In this method, the process 
starts with the question of “Who could have the most information about this subject? Who would you like me to 
interview in relation to this subject?”. The number of names determined in line with the progress in the process 
increases like a snowball (Yildirim & §im§ek, 2006). In this way, the individuals to be interviewed are determined, and 
the number of these individuals starts to decrease. In the present study, the first interview was held with the teacher 
coded as Oya, and the sample group was then expanded by directing the question of “Who would you like me to 
interview?”. Table 1 presents personal information about the teachers participating in the study. 

Table 1. Characteristics of the participants 


Variables 

Dimensions of 

Variables 

Participants 


Low 

Sibel 

Socio-Economic Level of the 
School 

Middle 

Derya, Sinan, Melih, Banu, Oya, Ahmet 

High 

Selim 

Gender 

Female 

Derya, Banu, Oya, Sibel 


Male 

Sinan, Melih, Ahmet, Selim 


5 to 10 years 

Selim 

Year of Professional Experience 

11 to 14 years 

Derya, Sinan, Melih, Banu, Ahmet, Sibel 


20 years 

Oya 


Social Sciences 

Derya, Sinan 

Field of Teaching 

Science 

Banu, Sibel 

English Language 

Oya, Ahmet, Selim 


Music 

Melih 

Educational Background 

Bachelor’s Degree 

Derya, Sinan, Melih, Banu, Oya, Selim, Sibel 

Master of Arts 

Ahmet 

Participation in In-Service 

Yes 

Oya, Ahmet 

Training 

No 

Derya, Sinan, Melih, Banu, Selim, Sibel 


Coordinator 

Banu, Oya, Ahmet 

Duties in Projects 

Project Member 

Derya, Sinan, Melih, Selim, Sibel 


Legal 

Representative 

Ahmet 

Total Number of Projects 

Between 1-5 

Derya, Sinan, Selim, Sibel, Melih, Ahmet, Banu 

Done/In Progress 

8 projects 

Oya 
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As can be seen in Table 1, of all the teachers participating in the study, two of them were teachers at schools belonging 
to low and high socio-economic levels, while six of them worked at schools belonging to the middle socio-economic 
level. Moreover, four of the teachers were female, and four of them were male. When the teachers’ years of professional 
experience were examined, it was seen that one teacher had a teaching experience between 5 and 10 years; that one had 
a teaching experience for more than 10 years; and that six teachers had a teaching experience between 11 and 14 years. 
In addition, it was found that two of the teachers had taken training on Erasmus+ projects, while three of them worked 
in projects as a coordinator; four as project members and only one as a legal representative in projects. Also, it was 
revealed that one teacher took part in eight projects and that the rest of the teachers took part in 1 to 5 projects. 

2.2 Data Collection and Analysis 

In order to collect the research data, the interview method was applied. During the interviews, semi-structured interview 
forms prepared by the researchers were used. In this respect, the teachers were directed questions to obtain personal 
information about them (year of professional experience, field of teaching, educational background, project experience 
and so on). Following this, the teachers were directed questions to identify the activities they carried out in the 
processes of planning, applying and evaluating school education projects, to reveal the personal and professional 
contributions of their project works, to determine the problems they experienced in their project processes as well as to 
determine their suggested solutions to these problems. The interviews held on face-to-face basis lasted between 30 and 
150 minutes. 

The research data collected via the interviews were analyzed using the method of inductive analysis. In this respect, first, 
the data were arranged and coded. Next, the related categories were formed, and the models showing the relationships 
between the categories were formed. 

In the study, for the data gathered with the qualitative data collection tools, the credibility, transferability and 
consistency criteria were used (Lincoln & Guba, 1985 cited in Yildirim & §im§ek, 2006). Also, in the study, in order to 
ensure credibility, expert views and participants’ confirmation were used for the development of the data collection 
tools and for the analysis of the data. In the methodology part of the study, the participants were informed in detail 
about the preparation of the data collection tools, about the data collection process and about the analysis of the data. In 
the study, to ensure the criterion of transferability, the research process was described in detail, and frequent quotations 
were used in the findings part of the study. As for consistency and confirmability of the study, experts were asked for 
their views about all the processes from the preparation of the data collection tools to the analysis of the data. As a result 
of the discussions held with the experts, the categories and the codes were finalized. In addition, for the analysis of the 
data, a computer-aided qualitative data analysis software was used to increase the validity and reliability of the study. 

3. Results 

This part presents the findings obtained in the study under sub-headings. 

3.1 Activities Carried out in the Processes of Planning, Implementation and Evaluation of the Project Works 

This part presents the findings regarding the activities the teachers carried out while conducting their project works in a 
way to include the related dimensions of planning, implementation and evaluation. Figure 1 shows the categories and 
the sub-categories regarding the activities the teachers carried out in the preparation process. 



When Figure 1 is examined, it is seen that in the process of preparation of the school education projects, the teachers 
determined the project topics, filled in the application forms, planned and developed the activities, determined the group 
members, distributed the duties in line with the fields of expertise and shared the project topic with the school. In 
addition, two of the participants stated that they established communication with the out-of-school environment, and 
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one participant reported that s/he conducted needs analysis. All the participants, who explained in detail the processes of 
determining the project topic, the partners and the group members, filling in the application forms and establishing 
communication with the out-of-school environment, were found to work as a coordinator in the process. In relation to 
determining the project topic, one of the teachers said: 

There is an idea put forward, and we evaluate this project idea according to the needs of the institution, its culture, 
its current location, or its expectations. The project idea is supposed to include originality. Of course, similar 
projects might have been conducted before, or the project idea might have been put into practice previously, but 
we should remember that everyone has their own peculiar style. If we can express ourselves well in our 
application form... we can reshape the idea. I mean there is no need to rediscover America; we won’t do anything 
that has never tried before. Our project idea should be meaningful to others (Oya, p. 6-7). 

Figure 2 illustrates the categories and the sub-categories regarding the activities the teachers who completed the 
planning process carried out in the processes of conducting and monitoring their project works. 



Figure 2. Activities carried out in the process of conducting and monitoring of the project works 

As can be seen in Figure 2, in the process of conducting the project works, activities like planning prior to mobility, 
sharing the products and activities online and integrating course contents into project topic were carried out by more 
than one participant. In addition, two of the participants mentioned the flexibility brought into the course contents and 
the meeting hours in the process. Also, it was seen that in the phase of monitoring the process, the participants 
mentioned the communication established with the families and that they monitored the process by using a work 
schedule and different measurement tools. In relation to the importance of planning prior to mobility, one of the teachers 
said: 

Every day, this issue was unavoidably brought into agenda. Well, there were always questions like what time will 
we go? Is there any answer? And this and that. We didn’t talk about any other thing in those two years. We always 
talked about these issues, and we knew everything about these issues like ‘that mail has been received; we have 
replied to them; and so on. We constantly talked to each other about these issues. For example, someone asks me 
what are you doing? ’ Sometimes, at the end of school days,... I saw the teacher; we did these and those in the 
music room. From time to time, the teacher put forward ideas about the musical pieces to be played. I mean we 
always had dialogues like these (Melih, p. 3). 

Figure 3 presents the categories and sub-categories regarding the activities carried out by the teachers in the process of 
evaluation of the project works. 
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Figure 3. Activities carried out in the process of finalizing and disseminating the project works 

When Figure 3 is examined 1, it is seen that while finalizing their project works, the teachers shared the products and the 
necessary information online, filling in the final report, checked appropriateness to the criteria, held meetings with the 
partners and provided the supplementary documents. For the sake of the dissemination of the project, they used such 
tools as websites, printed materials and social media and shared the projects with colleagues and families in the process. 
One of the teachers explained the process of filling in the final report while finalizing the project: 

While finalizing the project, there is a website on the Internet. It is about European Union mobility. We are 
supposed to share some information about what we have done here via that website. We shared information about 
the road, distance calculation, the budget, and there was a part called ‘report’. We were expected to prepare a 
report about what we had done besides what was planned and about to what extent we achieved the goals. We 
filled in that report via the website on the Internet (Sinan, p. 4). 

Another participant mentioned the activities carried out for the dissemination of the projects, saying: 

During the activities carried out for the dissemination of the projects, we effectively used the website of the project 
and the website of the school. Also, we published the related news in local press. We held introductory meetings 
with the teachers working at schools in the city (Banu, p.5). 

3.2 Personal and Professional Contributions of the Project Works 

In relation to another dimension of the findings obtained, the participants mentioned the personal and professional 
contributions of the project processes to them. Figure 4 shows the categories regarding the participants’ related views. 



Figure 4. Personal and professional contributions of the project works 

When Figure 4 is examined, it is seen that the participants mostly mentioned the contributions of the project works into 
the field of general culture. In this respect, such issues as recognizing different cultures, communicating with different 
cultures and improvement of foreign language were mentioned by more than one participant. Also, one participant 
stated that the project works provided opportunities to develop interest in different fields, and another participant 
pointed out that the project works allowed them to introduce and represent their country. One of the students who 
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pointed to recognition of different cultures said: 

As I said before, thanks to this project, I visited seven, or eight, countries in two years. We compared our schools 
with the schools in these countries. We were introduced to people there. We went there for project purposes, but 
visiting other countries even as a trip really contributes to a person s life a lot (Melih, p. 8). 

It was found that in relation to the contribution of the project works to professional development, the participants mostly 
mentioned recognition of different education systems. In addition, the participants reported that the project works 
allowed learning about different teaching methods, transferring up-to-date developments into class environment and 
providing the school with financial support. One of the project members, who was a teacher of the Social Studies 
Course, mentioned professional contributions of project works, saying: 

I had the opportunity to learn about education systems in other countries. I recognized that they are all the same. I 
mean, for example, the classes are the same. As Ireland is quite a rich country, it is a bit different from us. Poland 
and Italy are poor like us. Also, their populations, and the geographical formations ... I learned a lot of detailed 
information about these countries (Derya, p. 9). 

3.3 Factors Making the Project Processes Difficult 

Figure 5 presents the categories and sub-categories regarding the participants’ views about the factors that made the 
project processes difficult. 







Figure 5. Factors making the project processes difficult 

As can be seen in Figure 5, the first dimension of the problems experienced by the participants in the process was 
related to lack of knowledge, skills and experience. In this respect, it was seen that the participants mostly had difficulty 
in preparing a budget plan appropriate to the European standards (f:2), filling in the application form and final report 
(f:2) and selecting the partners (f:2) and that unequal contributions of the group members (f:2) and the language 
problem (f:4) made the process difficult. The other problems based on lack of knowledge, skills and experience 
constituted the dimensions of determining appropriate project topic, integrating the project topic into the curriculum, 
forming the project team, ensuring originality of the application form and effective time management. One of the 
participants mentioning the difficulties they experienced due to their language problem said: 

Another problem was that neither the teachers nor the students can speak a foreign language. In the group called 
Turkey, only the teachers of English Language can speak a foreign language, and this makes us quite weak 
partners. In other countries, the teachers and the students did not have any language problem, so I can say the 
biggest deficiency was lack of a foreign language (Banu, p. 4). 

In the other dimension of the factors making the process difficult, the participants mentioned the problems based on the 
environment and on the system. These problems, which included social events restricting mobility (f:3), partners’ failure 
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to make the necessary effort (f:2), school culture not open to development (f:3), inefficient administrative support (f:3) 
and families anxiety about exams (f:2), were mentioned by more than one participant. Among the other problems were 
the calculation mistakes in the system, the administrators’ negative attitudes and behaviors and their inefficient 
knowledge, professional workload, families’ failure to understand the contributions of the projects, families’ financial 
states, and bureaucratic correspondences. One of the participants who stated that s/he experienced difficulty due to the 
school culture not open to development said: 

The other teachers did not support us in their lessons. They did not put music into the foreground in the teaching 
process... Therefore, I can say it was not efficient. Actually, we of course gained something. Our teachers did not 
provide any support just because they are teachers. They come and teach their lessons. I mean they are just 
teachers. Also, there is no mission, vision or openness to change... (Derya, p. 11). 

3.4 Suggestions Regarding the Development of the Project Processes 

Figure 6 presents the categories and sub-categories regarding the participants’ suggestions for the development of the 
project processes. 



Figure 6. Suggestions regarding the development of the project processes 

As can be seen in Figure 6, the participants suggested structural regulations like guidance by the national agency, 
seminars for the dissemination of the projects throughout Europe and establishment of the project execution council and 
reported that they needed an in-service training for the development of process. One of the participants mentioning the 
importance of guidance by the national agency said: 

Alternative spontaneous solutions can be put forward by consulting national agency experts... Also, the related 
person could be asked to pay the cost (Ahmet, p. 3). 

In the study, it was seen that the in-service training suggested by the participants should cover development of foreign 
language skills, steps of the application process, effective distribution of duties, budget management and practical 
studies. In addition, according to the participants, the trainings to be organized should not only focus on putting forward 
effective ways to find a partner, on determining project topics as well as on planning the mobility process but also put 
forward different ways of communication with partners. One of the participants mentioning the development of foreign 
language skills said: 

I told this in all the seminars. They really have to speak a foreign language. Well, they are just filling in the 
application form, and it is 64 pages. And some forms include 67 pages, and some 62. But they never use Turkish 
while filling in the forms. Therefore, we have to speak English (Oya, p. 10). 
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Another participant who worked as a coordinator in the projects stated that the in-service trainings should cover the 
steps of the project application processes and said: 

I know all of them now. I don’t have any specific demand for the moment. For those new beginners, I would ask 
them to explain what to write down in each section of the application form, how to write it and what to mention 
because the trainings are too general; they do not provide any detail (Banu, p. 5). 

4. Discussion, Conclusion and Implications 

The findings obtained in the study revealed that the teachers preparing for school education projects determined the 
project topics filled in the application forms, prepared the activities and distributed the duties. In addition, it was found 
that several activities were carried out to execute, evaluate and maintain the process via such activities as disseminating 
the project works, planning prior to mobility, sharing information and products with partners, filling in the final report 
and checking appropriateness to the criteria. In other studies investigating teachers’ views about project processes, 
similar results were obtained in that the participants in these studies generally mentioned activities like determining the 
project topic, labor division regarding the activities, determining the partners and sharing the products in the process of 
mobility (Barzano, 2002; Gutierrez Colon-Plana, 2012; Oztiirk, 2016; Tiirkoglu & Tiirkoglu, 2006). 

In addition, it is seen in the guide prepared by the National Agency that in relation to planning before application, 
special importance is given to such issues as appropriateness to programme criteria and checking financial conditions 
(Turkish National Agency, 2017) and that the phases of the project application process in the international platform 
were explained in detail with the support of visuals (European Commission, 2016). In this respect, the findings 
demonstrated that the teachers mostly took the suggested basic phases into account for the activities they carried out in 
relation to planning, implementation and evaluation of the project processes. In addition, when the findings were 
elaborated, it was revealed that the coordinator had the responsibility in such activities as filling in the application form 
and final report which directed the whole process and sharing the products and activities and that the other members 
took active roles in some phases of the process. This situation demonstrates that there were some problems with the 
selection of the group members while planning the project works and that the duties were not effectively distributed 
among the group members. This view is also supported by the finding that the participants mentioned unequal 
contributions of the group members. However, it was seen that with the school education projects within the scope of 
Erasmus+, different areas were created for the development of the teachers’ social skills, their effective communication 
skills and their group work skills. In addition, among the goals of project processes is to allow institutions to do 
self-evaluation with a more autonomous approach and to determine the areas they need to develop (Barzano, 2002). 

The fact that the opportunities provided by project processes lead to problems rather than development could be 
associated with the dependence between group members, with lack of motivating factors influential on this dependence 
and with inefficient development of the institutional culture. This view is also supported by the fact that the participants 
mentioned such environment-based and system-based problems as inefficient administrative support and the school 
culture not open to development. In one study carried out by Kassel (2007), it was reported that the problems frequently 
experienced in the process of execution of projects include local administrators or teachers’ lack of interest and support 
in the process who are actually expected to take an active role in projects. In another similar study, it was revealed that 
the participants experienced problems in relation to taking responsibility and working in groups in the process of 
execution of the projects (Yal^m-incik & Yanpar-Yelken, 2009). Therefore, as suggested by Akay and Yanpar-Yelken 
(2012), while forming the project team, personal characteristics and academic proficiencies of teachers willing to take 
part in the process should be taken into account. When examined in more detail, the findings also pointed out that 
project coordinators should be informed about the selection of group members. In addition, it is thought that more 
concrete regulations are necessary to increase administrators’ support for project processes and to support teachers’ 
participation in project works. These regulations could include not only increasing the financial funds provided for 
schools, administrators and teachers taking part in project processes but also providing administrators and teachers with 
the opportunities to be promoted within and out of the institution. 

When the other problems experienced in the process were examined, it was seen that the participants had difficulty 
more in such issues as preparing a budget plan appropriate to European standards, filling in the application form and 
final report and selecting the partners. The results reported by Haspolat and Ozkilig (2007) who found that the most 
important difficulty experienced by project coordinators was related to finding partners and filling in application forms 
are consistent with the related findings obtained in the present study. In addition, other similar studies also revealed that 
participants experience difficulty in the application process, and based on the results, increasing their levels of 
knowledge about the process was suggested (Bahadir, 2007; Bozak, Konan & Ozdemir, 2016; Helsinki University, 2003; 
Tiirkoglu & Tiirkoglu, 2006). 

Another dimension of the findings obtained was related to the personal and professional contributions of the project 
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processes. In this respect, it was found that the project works made important contributions to developing language 
skills, establishing interaction with different cultures and recognizing different cultures. This finding is parallel to those 
obtained in other national and international studies which reported that project works allow participants to recognize 
and understand different cultures, to raise awareness of different cultures, to encourage intercultural communication and 
to develop language skills (Akay & Yanpar-Yelken, 2012; Aydogan & §ahin, 2016; Barzano, 2002; Bozak, Konan & 
Ozdemir, 2016; Haspolat & Ozkilig, 2007; Kesik & Balci, 2016; Kulaksiz, 2010; Liduma, 2014; Tatli, 2016; Oztiirk, 
2016; Yal^m-incik & Yanpar-Yelken, 2009). On the other hand, one striking finding obtained in the present study was 
that there was a limited number of participants mentioning professional development and that these participants mostly 
pointed to the contribution of project works to the recognition of different education systems. The results of another 
study carried out by Kulaksiz (2010) demonstrated that Erasmus+ school education projects contribute to 
encouragement of intercultural communication and that the contribution of the projects to increasing the quality in 
education was not at the desired level, though. In the related study, it was also found that the goals of participants in 
Turkey mostly include visiting other countries, bringing prestige to school, and meeting other teachers and 
administrators in other schools participating in the projects. 

The priorities of the National Agency (2017) in the field of school education include informing teachers and school 
administrators about effective teaching methods and about information and communication systems, coping with 
culturally-mixed classroom environments, and acquiring such skills as using new teaching methods and tools in class. 
In addition, it is pointed out that new teaching methods and materials and language skills should be developed with the 
help of school education projects (Gordon, 2001; Kirss & Uus, 2007). International studies and the reports in European 
Union countries show that the goals in question have been achieved to a great extent. Related studies demonstrate that 
project processes contribute positively to the development of innovative teaching approaches, to the communication 
between teachers and students as well as to student motivation (Barzano, 2002; Dumitrescu et.al., 2014; Gutierrez 
Colon-Plana, 2012; Helsinki University, 2003; Somekh et.al., 2007; Talmo et.al., 2014; Thorsteinsson & Page, 2008; 
Viladot et.al., 2017). 

In addition, while international studies provide important data regarding the contributions of projects to professional 
development of teachers, the findings obtained in these studies also demonstrate that professional development targeted 
by Erasmus+ school education projects remains limited to such basic information as recognizing different education 
systems. In this respect, it is thought that the skill-related outcomes have not been achieved at all. Participants’ lack of 
knowledge, skills and experience in relation to the functioning of the projects could be regarded as an important factor 
restricting professional development. The reason is that in order to achieve professional development at the desired 
level, functioning of school education projects should be integrated into the curricula. This integration process requires 
teachers to associate project topics with the learning outcomes and to carry out activities appropriate to the project goals 
in the teaching process. Also, for the purpose of achieving professional development at the desired level, participants’ 
knowledge and skills regarding the functioning of projects and the integration of these projects into the curriculum 
should be developed. Results of other studies supporting this view demonstrate that teachers’ related knowledge, skills 
and experience are among the basic factors influential on the success of the projects (Akay & Yanpar-Yelken, 2012; 
Bahadir, 2007; Gordon, 2001; Gutierrez Colon-Plana, 2012; Romano, 2002; Tatli, 2016; Yalgm-incik & Yanpar-Yelken, 
2009; Viladot et.al., 2017). Regarding the suggestions for the development of the process, it was found that most of the 
participants needed an in-service training on Erasmus+ school education projects. Moreover, the participants’ views 
about the contents of such in-service trainings revealed that they mostly focused on foreign language skills, on the steps 
of the application process and on effective distribution of the duties. The participants also mentioned such dimensions 
as budget management, determining the project topics, the reporting process, mobility and communication with the 
partners. When the participants’ suggestions regarding the development of projects were examined as a whole, it was 
seen that they pointed to the need for an education process which is supported by practical studies for the acquisition of 
skills. These views of the participants are consistent with the results of other related studies (Onen, Mertoglu, Saka & 
Gurdal, 2010; Tatli, 2016; Tiirkoglu & Turkoglu, 2006) which draw attention to the importance of practical studies for 
the improvement of project processes. 

Consequently, in the present study, it was found that the teachers had certain knowledge about the planning, 
implementation and evaluation of Erasmus+ school education projects and that they failed to acquire the necessary 
skills at the desired level, though. It was also revealed that the group work process and lack of knowledge, skills and 
experience regarding the process were among the factors making the functioning of the projects difficult and that 
professional development was not achieved at all. 

All these results demonstrate that teachers are in need of an in-service training which focuses more on the steps of the 
application process, which involves integration of project goals into the curriculum and which aims to help acquire the 
related skills by considering the functioning of projects as a whole. Furthermore, it is thought that there is a need for 
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structural regulations which inform local governments and school administrators about the contributions of European 
Union projects and which encourage teachers participating in these projects to take a more active role. 

Lastly, the results obtained in the present study were limited to the views of eight participants. For this reason, future 
studies could be carried out with a more comprehensive study group to determine and deal with the educational needs of 
teachers regarding European Union project processes. 

Note 

This study was presented at 26th International Conference on Educational Sciences (April 20-23, 2017, Antalya, 
Turkey). 
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